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I.  Departmental Overview

Mission and Core Values

The mission of the Department of Deaf Studies & Deaf Education (DSDE) is to prepare future professionals to work with individuals who are deaf and hard of hearing and those who are affiliated with the deaf community. We do this by using an ASL/English bilingual philosophy with an emphasis on competency, culturally responsiveness, empowerment, and knowledge production.  These goals are accomplished through research, instruction, community involvement, and collaboration in the fields of ASL teaching, interpreting, Deaf education, and Deaf studies.

History of the Department

Lamar University's Department of Deaf Studies and Deaf Education is the third largest program in the U.S. that produces deaf teachers and educational leaders. LU has become a training ground for professionals who are deaf and has filled a critical need in our field to diversify the early childhood, K-12 and post-secondary workforce with deaf and diverse teachers and professors since the 1970’s. Our graduates, both deaf and hearing, work in programs both in Texas and across the US as well as in Puerto Rico, China, South America and Saudi Arabia to provide educational programs for deaf and hard of hearing children, youth and adults.

Due to the rapid growth in student enrollment and the vision of Dr. Russ Schultz, dean emeritus of the College of Fine Arts and Communication, the Communication Disorder program was divided into two new departments in 2006, the Department of Speech and Hearing Sciences and the Department of Deaf Studies and Deaf Education. While both programs are separate, they continued to collaborate and shared the same building until 2015, when DSDE moved to the Communication Building. 

History of the Ed.D.  In 1994 two new tenure-tracked faculty were added to the department, which allowed the Ed.D. degree to be implemented. In 1995, based on the work of Dr. Stephen Nover and his colleagues, the department adopted the ASL/English bilingual/bicultural philosophy and aimed to prepare pre-service teachers and leaders who work in preschool, K-12 and post-secondary programs serving deaf and hard of hearing children.  Since that time, the doctoral program has prepared 50 leaders, with 60% of them being deaf. These graduates have assumed leadership positions in universities and community colleges within Texas, the US, and internationally as well as in the field of Deaf Education. The research developed by faculty and students in the DSDE has contributed to the knowledge base in this field in areas as reading, language, forensics, ASL studies, ASL assessment, bilingual education, technology, and culture studies (Hispanic, Native American, African-American).

Currently, DSDE is growing and taking on new challenges.  The Ed.D. program is re-evaluating its Program Learning Outcomes (PLOs) to better meet the needs of our current students.  One current focus is that the department noted that upon arriving at dissertation, students were not well prepared; therefore, we are in the process of providing at least four research design courses within the department to focus more deeply on basic types of research.  Additionally, new students will begin in the summer by taking two of the four research courses to better prepare them to understand how to read and understand research articles for their core courses.  Then in their second summer, they will participate in a Research Seminar where they will participate in a mentored project that will prepare them to go into Proposal Writing where they will design their own independent dissertation project.

Progress

	Earlier PIR reports were not found with the change in leadership, so this section will discuss the progress since the last Information for Advancement from DSDE submitted on September 10, 2014 to Dean Schultz.

	Five needs were identified in this report; space, scholarships, additional faculty, support for advising, and an ASL Lab as well as research labs.  The original space needs have been meet in terms of moving to a new building.  The ASL Lab was renovated with funding from the Provost and is functioning well.  Two research labs have been established in the Communications building as well; Clark’s Cognition in Context (C’nC) and Lee’s Cognition, Mathematics, Language, and Learning Lab (CM3L). These labs include video conferencing tools and additional computers. Research assistants have been hired in each lab and both teams have multiple presentations upcoming for the spring semester.

	Scholarships remain an issue.  We have worked with our Development Officer with limited success.  Dr. Damara Paris is working on establishing a doctoral scholarship in honor of Dr. Tony Martin, her recently decreased husband, but additional scholarships are still a priority. Dr. Millicent Musyoka obtained an OSEP training grant to support Master’s students and this effort has been helpful in recruiting students to that program. The department in conjunction with Speech and Hearing is writing another OSEP training grant for the Ed.D. program.  However, to attract top doctoral students, we need to provide both a full tuition waiver and a living stipend, leaving this challenge a top priority. 

	In terms of additional faculty, the department has added 5 new members; two are instructors, two tenure track, and one temporary who has applied for an open tenure track position for 2017-2018.  Currently, we have two open tenure track positions, which have been open for three years.  It is difficult to recruit faculty to the Beaumont area who have the required fluency in American Sign Language (ASL) and at least an openness to a bilingual philosophy for Deaf Education.  As mentioned earlier, the temporary faculty who has an Ph.D. in interpreting wants to stay with us and we are pleased with her decision.  We hope to recruit a strong pool and identify one more individual for the fall of 2017.  

	With regards to advising, the department scheduled group advising for their undergraduates for the first time in the Fall of 2016.  This was more effective than past practices and lead to ideas about how to improve the system in the future. Advising for doctoral students also has been managed by one faculty and this model needs to be expanded to get doctoral students more involved with research at the beginning of their program. 

Department Administration. In the 2014 report, one faculty was sought with a background in research who is actively publishing to become the chair of the department.  That position was filled with the current chair, Dr. M. Diane Clark. She is teaching doctoral level classes and many of the current students are now moving forward in obtaining invitations to present at conferences as well as submitting articles for publication. Currently, she is mentoring the dissertations of six students who had already been enrolled in the program.

	Given these changes, some improvements have occurred within the Ed.D. program.  Students are motivated to present and go to conferences.  They are networking with each other and engaging in research.  Challenges will be discussed next. 

Current Strengths, Opportunities, and Challenges

	Strengths.  The doctoral students have developed into a cohort, supporting each other and celebrating their successes.  This networking has been extremely helpful in allowing them to continue in their programs and manage their stress.  At this point in time, we have completed most of the ABD students who were unable to complete their dissertations for prolonged periods of time.  Of those remaining, one is nearing completion after a delay at the point of dissertation defense, one has changed advisors, and two recently defended their dissertations. The six remaining students all completed Proposal Writing in the spring of 2016; five of these have defended their proposals and are moving into data collection while the sixth is working to complete the proposal. 

	Opportunities.  The two new faculty hired from Gallaudet, Laura Maddux and Amber Marchut, are highly productive new scholars.  They are actively presenting and submitting manuscripts for publication.  These two will be able to begin to mentor doctoral students and teach some of the courses.  That solves one problem within the program which is that too many of the courses are taught by the same faculty members; currently only three are teaching doctoral level courses. This diversity will help students with research ideas and make the whole department more productive as faculty with doctoral students most typically publish more than those without.

	Challenges.  The doctoral students have not been satisfied with the consistency of their coursework.  We have a mix of those who took courses with people no longer at the university as well as those of us who have recently joined the university.  Their concerns focused on several areas; a lack of research opportunities and teaching styles that they felt were more appropriate for the masters’ level.  Some students felt that assignments were more “busy work”, rather than helping them master the theoretical content as well as current research which is extending that content.  The current doctoral faculty with the students are developing a “library” of what “every doc student should know by the beginning of their dissertation”.  To level courses across different faculty, the doctoral faculty developed new PLOs and are planning to create a curriculum map to ensure that this information is adequately covered regardless of the faculty teaching the course.  Finally, students had concerns about their ability to engage in academic writing and did not feel that they were supported adequately in the program. These concerns are being addressed through curriculum revisions.




Support of College and University Goals

	College. The core values of the College of Fine Arts and Communication’s core values are Collaborate, Innovate, and Create with a focus on diversity, accessibility, equality, and social justice.  Our Ed.D. embodies these values as our students focus on becoming leaders to improve the educational outcomes within Deaf Education and conduct cutting edge research that will support these efforts.

An overarching goal of the college is to increase enrollment and to tell Lamar University’s story.  The Ed.D. program has a goal of enrolling 10 new doctoral students yearly to support the Strategic Goals of increasing enrollment.  One way that we are focused on this goal is by telling the Ed.D. students’ story to gain a strong reputation.  This story is told by these students when they present at conferences and share their research. These stories help us recruit faculty as well. An important story is the following: One student, who is also a faculty at Gallaudet, was talking about two theories that she learned about deaf cognition. Her chair asked her, “Where did you learn that?” and her reply was “At Lamar!”. We also share their stories on Facebook to reach another audience and this mechanism is where we brag about their publications.  These stories are our best recruiting tool and support the college’s strategic plan, as well as the universities strategic plan. 

	University.  DSDE has targeted the Strategic Goal of Elevating the Quality of Educational Programming and Scholarship with a strong emphasis on doctoral student research.  We have provided mentored writing experiences on two different occasions.  Each experience has resulted in publications of either a translational piece for the lay community or at least one journal publication.  Currently, the department is also working with administration to convert the Ed.D. to a Ph.D. to allow our alumni a broader range of job opportunities.   

	


II. Departmental Review

A. Curriculum

Data and Description

Curriculum Review. In 2014, DSDE proposed to convert the Ed.D. to a Ph.D. This proposal was the last curriculum review where it was decided that the current curriculum would be appropriate to convert to the Ph.D.  The PLOs were to remain the same as well as the coursework.  The assumption was that the current research sequence was strong enough to support the change.  However, there was no current Ed.D. curriculum map, since the two departments had officially split in 2006 and this planning had not been completed.  

With new faculty and administration, problems and concerns were noted in the proposal.  Therefore, the Ed.D. program began re-evaluating its Program Learning Outcomes (PLOs) to better meet the needs of our current students.  One current focus is that the department noted that upon arriving at dissertation, students were not well prepared; therefore, we are in the process of providing at least four research design courses within the department to focus more deeply on basic types of research.  Additionally, new students will begin in the summer by taking two of the four research courses to better prepare them to understand how to read and understand research articles for their core courses.  Then in their second summer, they will participate in a Research Seminar where they will participate in a mentored project that will prepare them to go into Proposal Writing where they will design their own independent dissertation project.   

To level courses across different faculty, the doctoral faculty developed new PLOs and are planning to create a curriculum map to ensure that this information is adequately covered regardless of the faculty teaching the course.  The new PLOs are listed below:

Ed.D. Program Learning Outcomes

1—To prepare future school and deaf organization leaders who can conduct applied research, translate research to practice and disseminate materials through conferences presentations and publications.

2—To prepare leaders to develop educational policies in order to expand the knowledge base related to ASL/English bilingualism.

3—To prepare leaders who can write grants to support their efforts.

The curriculum map is part of the work load for the spring 2017 semester. 

	Degree Plan.  The program plan consists of 60 credit hours of course work plus dissertation: 36 credit hours of core required courses; 9 credit hours of statistics & research methods; 15 credit hours of cognate courses; and 6 credit hours of dissertation. Currently, there are two degree plans, one for students who enrolled before the Summer of 2017 and one for those who enroll after Summer 2017. Please see the plans below.

[bookmark: _Toc467077350]Listing of Ed. D. Deaf Studies and Deaf Education Courses – BEFORE Summer 2017

Core Required Courses (36 hours)
DSDE 6301 History & Sociology of Deaf
DSDE 6302 Law
DSDE 6303 ASL Literature
DSDE 6304 Curriculum
DSDE 6305 Psycholinguistics
DSDE 6307 Deaf Education Administration
DSDE 6308 Cognition
DSDE 6310 Bilingual I 
DSDE 6311 Bilingual Literacy II (pre-requisite Bilingual 1)
DSDE 6312 Bilingual Assessment III (pre-requisite Bilingual Literacy II)
DSDE 6313 Proposal Writing (completion of coursework)
DSDE 6314 Ethical Duties & Administration

Statistics & Research Methods (choose 9 hours)
EDUD 6350 Quantitative I
EDUD 6351 Quantitative II
EDUD 6350 Qualitative I
EDUD 6318 Qualitative II

Cognate Courses (choose 15 hours) 
(Can be Transfer Credits, DSDE special topics, additional DSDE research courses, EDUD classes in leadership/multiculturalism or cognates in other areas approved by advisor)

Dissertation (6 hours)
DSDE 6390 Doctoral Dissertation – Deaf Education
DSDE 6391 Doctoral Dissertation – Deaf Education

[bookmark: _Toc466993216][bookmark: _Toc467077351]Listing of Ed. D. Deaf Studies and Deaf Education Courses – AFTER Summer 2017

Core Required Courses (36 hours)
DSDE 6301 History & Sociology of Deaf
DSDE 6302 Law and Deaf Education
DSDE 6303 ASL Literature
DSDE 6304 Curriculum, Pedagogy, Computers, and Deaf People
DSDE 6305 Psycholinguistics and Linguistic Deaf
DSDE 6307 Deaf Education Administration and Field Study
DSDE 6308 Cognitive, Psycho-social Development, and Deaf People
DSDE 6311 ASL/English Bilingual Literacy and Deaf People
DSDE 6312 ASL/English Bilingual Assessment and Deaf People (pre-requisite ASL/English Lingual Literacy)
DSDE 6313 Proposal Writing (completion of coursework)
DSDE 6314 Ethical and Academic Studies
DSDE6350 Research Seminar
DSDE 631X Grant Writing

Statistics & Research Methods (choose 9 hours)
DSDE 631X Research Design and Statistics I
DSDE 631X Research Design and Statistics II
DSDE 631X Introduction to Qualitative Research
DSDE 631X Advanced Qualitative Research
DSDE 6315 Statistics

Cognate Courses (choose 15 hours) 
(Can be Transfer Credits, DSDE special topics, additional DSDE research courses, EDUD classes in leadership/multiculturalism or cognates in other areas approved by advisor)


Dissertation (6 hours)
DSDE 6390 Doctoral Dissertation – Deaf Education
DSDE 6391 Doctoral Dissertation – Deaf Education

	Quality of courses.  The DSDE Ed.D. is a hybrid program.  All coursework is compared with both a syllabus review prior to the beginning of the semester as well as by comparing student evaluations at the end.  These measures allow us to monitor the delivery of our courses.  There is one course, DSDE 6402 Law and Deaf Education that can be delivered in an online format and this course went through Quality Matters to ensure that it was comparable.

	Student Learning Outcomes (SLO).  See Syllabi for all SLOs at the URL listed below.

	Syllabi. URL for the location of the Department’s course syllabi.
https://sacs.lamar.edu/opa/syllabi/public/coursesbycode.php?code=DSDE

	Assessments.  See Syllabi at the above URL for assessments.  At the doctoral level, courses contain Discussion Board Posts or Reflective Questions, PPT Presentations, and Written and/or Academic ASL papers.

Analysis

	Student Learning.  Beginning with Andrews, Byrnes, and Clark (2014), the department began to investigate the publication rates of dissertations.  This finding lead to the discussions presented above in regards to the problems that the Ed.D. students had with both conducting their dissertations and then not publishing their findings.  The first step in this improvement plan was to gather for a writing retreat in January of 2016 with students from the Psycholinguistics course to write a translation article on language production and language perception which was published in ADVANCE for Speech and Hearing.  Students became excited and requested additional coursework on academic writing; therefore, a Mini May course was added to conduct mentored writing with five students who were successful in getting three publications from this week of intense writing. 

The request for research coursework that was more rigorous lead to the re-activation of a statistics course in the fall of 2016 and the inclusion of additional research courses on both quantitative and qualitative courses for the spring of 2017.  These will be followed up with a Research Seminar modeling mentored research to prepare students for Proposal Writing in the Fall of 2017.

Future Recommendations.   Doctoral faculty are beginning to conduct bi-weekly research lab meetings with students to stimulate the development of research ideas.  This practice will ideally culminate in obtaining a Ph.D. where students are required to have residency on campus to increase their research productivity as well as to help prepare them for post-secondary faculty responsibilities. 

B. Operations

Data and Description

Table SCH by Semester

[image: ]


Student Success; Enrollment, Retention, Graduation Rates, and Quality of Students

	EDD

	AY 1
	AY 2

	AY 3

	AY 4

	AY 5


	Retention (JR’s retained Fall to Fall)
	35
	39
	33
	31
	32

	Graduation (Fall JR’s graduated in 4-years)
	23
	30
	36
	33
	31

	Quality of Students (Average SAT scores of JR’s in Fall)
	799
	833
	923
	785
	



	Job Placement. Lamar’s Ed.D. program graduates two to four doctoral students per year and 90% obtain jobs in higher education. Of the department’s 50 graduates since 1997, 60% have taken faculty positions in higher education while 25% are K-12 school administrators or CEOs of deaf organizations. Recent graduates have assumed faculty positions at Liberty University, Utah Valley State University, Stephen F. Austin State University, and Bloomsburg State University. One graduate established her own business as a Deaf Mentor and the other is a retired Social Worker. 
 
	Recruitment and Retention. Our recruitment efforts will include plans to recruit both deaf and hearing students, as well as students from underrepresented groups. Lamar’s Deaf Studies and Deaf Education program has a national reputation of recruiting, retaining and graduating deaf, minority, and minority-deaf candidates from its graduate programs (Simms, Rusher, Andrews, & Coryell, 2008). This group of individuals is needed to serve as role models for the largest groups of upcoming deaf students (Benedict et al., 2013). The Ph.D. program will continue to recruit members of underrepresented groups such as Latinos, African-Americans and deaf candidates.  Lamar has connections with major deaf organizations such as the National Black Deaf Advocates, the National Deaf Latino organization and the National Association for the Deaf (Andrews & Velasquez, 2008). Further, three dissertations by Lamar doctoral students have focused on the needs of deaf children and adults of color and faculty have conducted a line of collaborative research with colleagues from other universities in this area (Simms et al., 2008). Since 1994, when Lamar’s Ed.D. program began, 66% of our doctoral candidates have been deaf. Of the 29 graduates who were deaf, 24% were deaf persons of color. Of the 15 graduates who were hearing, 40% were members of underrepresented groups.  Thus, Lamar’s Ph.D. program will continue to build on its networks to attract diverse and deaf-diverse candidates to prepare as future faculty, leaders, and researchers.

	We advertise through deaf education and deaf community organizations. Faculty regularly makes presentations at conferences and we typically have a table with brochures to advertise our program. Our graduates are our best recruiters and often refer students to us. We also have a master’s program with 20 students and some of them opt to return for the doctorate after completing 3 to 5 years of teaching. We also recruit students from our pipeline universities such as CSUN, McDaniel’s College, and Gallaudet University who have large master’s degree programs.

	Table of Frequency of Required Courses.  Below is the course sequence that has been offered from 2011 to 2016 and projected until 2019.

[image: ]

Analysis

	Strengths and Weaknesses.  The Ed.D. program had a period of low enrollment three years ago, but given that Gallaudet’s Ph.D. program was suspended, the enrollment at Lamar has been close to the target of 10 new students per year.  Three years ago, several students failed their preliminary exams at the end of their first year.  Currently, we have not had any student dropout of the program, through some are part time due to work commitments.  The quality of the students has increased due to an increase in admission requirements.  We eliminated a deaf waiver for the GRE and added a requirement that all students had to submit an assessment of their ASL skills.  This has limited international admissions, but we have obtained an agreement that if a hearing student knows the sign language of their home country they can take ASL at the English Language Institute at Gallaudet.  Given that coursework here in the DSDE department is in ASL, we can no longer admit students who do not know ASL as it creates conflict and the need for interpreters for hearing students. 

 	Coursework has been carefully planned to allow effective completion and adjusted as needed to meet the needs of the students.  Students are advised regarding the frequency of course offerings and the need to take them when offered in order to avoid delaying their graduation. Proposal writing can be offered more frequently, given students’ needs, in order to permit timely graduation. 

	Recommendations for future improvements focus on obtaining the Ph.D.  This change from an Ed.D. to a Ph.D. will increase recruitment and provide more job placement opportunities for graduates.  Moreover, given that the Ph.D. includes a residency we can more effectively mentor students in research to increase their productivity and marketability.  Finally, the Ph.D. proposal includes coursework on grant writing as well as on post-secondary teaching to more effectively prepare students to enter the job market.


C. Assessment and Improvement

Data and Description

	Institutional Effectiveness Reports.  DSDE moved from the Speech and Hearing building to the Communication building in the fall of 2015. In addition, there was a change in administration as well as a change in Administrative Assistant. Given these constraints, paperwork is difficult to provide for yearly reports.  Two reports were obtained from a prior chair, the Information for Advancement 2014 report and 2013 Annual Report.  These are in Appendix A. 

Analysis 

	Strengths and Weaknesses. Lamar University’s DSDE program has a strong bilingual philosophy, which is based on evidence based practices.  Beginning in 1995, ASL/English Bilingual research began to demonstrate that the most effective strategies for Deaf Education includes early ASL.  The evidence continues to point to this type philosophy and our Ed.D. students are involved with creating additional evidence based practices.  Two of the three dedicated doctoral faculty have strong backgrounds in this evidence base; both Drs. M. Diane Clark and Millicent Musyoka were involved with the Science of Learning Center of Visual Language and Visual Learning at Gallaudet University prior to coming to Lamar University.  Their publications point out best practices and Dr. Musyoka has obtained an OSEP Training Grant to training Deaf Education teachers at the master’s level for Deaf students with Multiple Disabilities. 

	On the other hand, DSDE is down in faculty, making it difficult to provide the necessary mentoring to the doctoral students.  We hope to be able to hire an additional person who will be able to share this mentoring with us to be part of our compliment in Fall 2017.



D. Faculty

Data and Description

	Faculty Compliment.  DSDE does not have any TAs or adjunct faculty teaching in the Ed.D. program.  Faculty qualifications are listed in the table below.

[image: ]

	Faculty Workload.  The three faculty who are teaching in the Ed.D. program include Dr. Clark, the chair, Dr. Musyoka, and Dr. Lee.  Dr. Clark teaches only doctoral level classes and is half time dedicated to the program.  Dr. Musyoka teaches both master’s and doctoral classes.  Currently she has a course release related to her OSEP grant so is teaching 1/3 time in the program.  Dr. Lee teaches doctoral and undergraduate classes and depending on the semester is ¼ to ½ time in the program. 
	Faculty CVs. CVs for all faculty can be found at the following website but clicking on the name to the left of the page.  https://sacs.lamar.edu/opa/syllabi/public/coursesbycode.php?code=DSDE

Analysis

	Strengths and Weaknesses.  With Dr. Musyoka only being in the doctoral program 1/3 time, we have some limitations in the area of teacher preparation when teaching our courses.  Dr. Clark’s background is in psychology, therefore she is strong in research design as well as psycholinguistics and cognition but given that she is chair she also has limited time to offer courses. Dr. Lee can cover the cognition classes and has taken over some of the other areas, even though she is not a certified teacher and has never taught in the US.  This limitation speaks to our need to hire another or possibly two additional tenure track faculty who are strong researchers and knowledgeable about teacher preparation.  This need is the central focus of one of our current tenure track searches.  


Table 2.  Classified Staff Headcount
	
	AY1
	AY2
	AY3
	AY4
	AY5
	AY  Prior to
Review

	
	F
	Sp
	Su
	F
	Sp
	Su
	F
	Sp
	Su
	F
	Sp
	Su
	F
	Sp
	Su
	F
	Sp
	Su

	Classified Staff Headcount
	3
	3
	3
	3
	3
	3
	4
	4
	3
	3
	3
	3
	3
	3
	3
	3
	3
	3




E. Relationships: LU Departments
	NA

F. Resources

Data and Description.  The department has been strongly supported by the administration.  Upon moving to our new location, the provost provided rapid resources to create a functioning ASL Lab.  Two recent faculty, Drs. Clark and Lee, were provided space and equipment to establish their research labs.  We were able to hire a Deaf Administrative Assistant who has helped to provide not only administrative support but contributed to creating a strong signing environment to facilitate the development of effective ASL for our students.  The library worked hard to help us achieve effective use of reference and published research.  For our students who are not on campus, they are willing to retrieve the articles and email them rapidly to them.  The technology person within the college is extremely responsive to our needs and helps us maintain our programs and computers so that they are current and able to run the software needed for our students.  The university was willing to bring in a full professor with tenure to become chair of the program.  Finally, the department budget with additional support from Undergraduate Research, the College, and the Provost, has been able to send faculty and students to many conferences for their professional development as well as to tell Lamar University’s story. 

The only resources that is in short supply is space.  Other units adjacent to DSDE have been gracious and given up three rooms for lab space and faculty offices.  The Communication department is willing to share an additional room with us to facilitate Videoing for academic ASL projects.  We will be short again for faculty offices when we hire an Instructor of Supervision and the final tenure track faculty.  With these new faculty and the third who is completing her dissertation in the spring ask for research lab space, we will again find ourselves short of space.  The Communication Department allowed DSDE to have one dedicated classroom as we require visual sight lines and need to rearrange classrooms.  Having one that we can set in a U formation facilitates the use of that room and does not require that we re-arrange furniture at the beginning and end of a class.  Unfortunately, one room is not enough for all of our courses at the undergraduate level, but we are able to effective use the building for our Ed.D. courses as they are on the weekend when the building is under-utilized. 

Analysis. The needed additional resources will be three additional lab spaces as well as two additional offices. 

2. Graduate Programs

Purpose. Throughout the U.S. there are only 12 institutions that grant doctoral degrees in Special Education, with a specialization in Deaf Education (Benedict, Johnson, & Antia, 2011).  Moreover, there are only two institutions in the U.S. that grant doctoral degrees specific to Deaf Education: Gallaudet University and Lamar University. Currently, Gallaudet University’s doctoral program in Deaf Education has suspended acceptance of new applications (http://www.gallaudet.edu/academics_and_research/graduate_programs.html). Therefore, Lamar’s doctoral program is currently the only program in the nation that offers a doctoral major in Deaf Studies and Deaf Education. 

	Lamar’s doctoral program does not duplicate other Texas institutions efforts. Therefore, we are able to attract students who graduate with Master’s degree (or BAs who then go into our Master’s of Science program and later into the Eh.D. program) from other Texas universities including; Texas Tech, UT Health Science Center at San Antonio, Baylor, Stephan F. Austin, Texas Christian, and Texas Woman’s. 

	Impact on Department’s Mission and Goals. Any department that has the luxury of having a doctoral program benefits in many ways.  Doctoral students typically increase faculty’s scholarly productivity.  They keep faculty current with knowledge in the field.  Moreover, doctoral students support the strategic plan of the department, the college, and the university by telling their stories that increase the department’s reputation and recruit other doctoral students. 

	Strengths and Weaknesses.   As noted in sections B (#13), C (#14), and D (#15) the doctoral program has evolved and is currently facilitating increased student research. An important thing to note is that currently many of our doctoral students are already faculty (four here in the US and 6 from Saudi Arabia).  Therefore, more of them are full time in the program as they work to either return home to Saudi Arabia or to obtain tenure or a tenure track position.  Their motivation provides a strong academic culture within the department. 

	The department has strong support from the administration as well as a new methodologist who has helped to facilitate the increase in student research.  The current location of the department in the Communication building rather than in the Speech and Hearing building has worked to create a more positive climate, especially among the deaf students as there is a strong Deaf culture in the new context.  

	The main weaknesses is not enough faculty are available to provide a wider variety of coursework to the students.  Additionally, the change in student body has created some tension within the department as they have strong opinions about effective teaching which are not held by all of the doctoral faculty.  

	Curricular and Administrative Changes. Since 2008, the department has hired seven new faculty.  Currently, the department is no longer hiring its own alumni; rather we are using a more national search strategy that depends on the networks of the new faculty. The chair has been involved within the profession for 30 years and brings a new focus to the Ed.D. program.

	Given these faculty changes, the curriculum is evolving to provide the research courses within the department.  With new changes in the Educational Leadership program, the department will also need to provide cognates within the department. These changes are perceived in a positive light but will require careful scheduling of courses, related to an increase in the total number of doctoral students to schedule different courses for first versus second year students.

	Admission, Advising, and Mentoring. Admission criteria are listed in the 18 Characteristics of Texas Public Doctoral Programs in Appendix B. Students apply through Apply Texas and are screened by the doctoral faculty within the department.  As mentioned earlier, students now must be fluent in ASL to be admitted given the department’s bilingual philosophy to provide direct communication to our students.  At the doctoral level, there are few programs that allow Deaf students access in a visual language and this policy aids in recruiting strong Deaf students.  Additionally, it supports the mission of the department to increase the representation of Deaf individuals within the professoriate.  

	Advising historical was done by the Program Director.  Currently, this policy is under review. The department is attempting to spread advising to all doctoral faculty by matching student research interests with faculty interests. 

	Mentoring is an ongoing struggle within the department.  Faculty have varying views of how to advise students as well as the roles of both the faculty as a mentor and the student as a mentee.  Ongoing discussions are occurring in an attempt to provide mentoring outside of coursework.  The use of research lab meetings has begun and appears to be effective but is not yet evenly provided to all students.  One struggle with this model is that many students (even those who are full time) are working full time.  Therefore, trying to identify time to create a virtual research lab has been challenging.  

	Blended/online courses. The Ed.D. program uses a hybrid model so the complete program is using a blended model.  Several courses have been established online with greater or lesser success.  Currently, the discussion among the doctoral faculty is how to provide a rich research climate through alternative methods.  In addition to research lab meetings, there has been a discussion of using the BB Discussion Boards as a mechanism to stimuli new ideas and introduce additional research; the goal is to have the students themselves begin to seek out this type of information. The informal dialogues that go beyond course content are vital to a doctoral experiences and we are attempting to increase this component, using the technologies available.

	Achieving SLOs.  Please see the WEAVE Reports in Appendix D.  All SLOs were either met or partially met.  These included Research Competency (partially met), Knowledge Competency (met), and Leadership (met).

	Course evaluations show that overall, SLOs were mostly met, with a few more partially met.  Below are summaries of the courses with an average line reflecting overall achievement.  Be aware that historically students were not consistent with completing course evaluations, therefore some of these bars reflect limited numbers of student evaluations.
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Above: History of Deaf Culture 2011-2016
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Above: Law and Deaf Education 2011- 2016
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Above: ASL Literature 2011-2016
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Above: Curriculum and Pedagogy 2011-2016
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Above: Psycholinguistics
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Above: Deaf Education Administration
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Above: Cognition and Development
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Above: ASL/English Bilingual Theory   2011-2016
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Above: ASL/English Bilingual Literacy
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Above: ASL/English Bilingual Assessment

These charts reflect variability in faculty delivery of the course content.  We are working on a curriculum map to address this issue.

Doctoral students were recently surveyed to understand their perceptions of the program.  This effort was initiated after student complaints. Five themes emerged from their comments; faculty issues, mentoring, research opportunities, more electives within the department, and academic writing.  Research opportunities and academic writing are closely tied to SLOs and it appears that overall the department is not successfully meeting these objectives.  Next, we will expand on these themes.

	Faculty issues included several different complaints.  Students felt that there was too much talking and not enough “doing”.  Another issue was the use of older materials and a lack of consistency within a course across faculty.  They mentioned the need for a curriculum map.  They noted that information and grades were not posted in a timely manner.  They wished for a more student centered program with respect for students and a willingness for faculty to accept student feedback in the spirit in which it was offered.

	Mentoring was another issues that consistently occurred. There was a wish for mentoring in informal contexts and more professional development opportunities. This theme related to the next one of research.  Some suggested that research should be embedded within the core courses to provide more research opportunities.  In general, there was a desire for more research mentoring and opportunities, with a suggestion that three publications be required prior to graduation. A secondary connection here was a desire for more support in developing academic writing skills.  This specific idea is often one of the SLOs, but students did not feel that they were getting enough constructive feedback to be able to improve their academic writing. Finally, there was a desire for more electives within the department across a variety of content areas. 

	High Standards for Student Performance.  The program includes a Preliminary Exam after the first 18 hours of coursework to determine if the students have been able to synthesize the core concepts of the program and evaluate them in a written format.  After all coursework is completed, there is a Comprehensive Exam.  The format for this exam has been changed recently due to both student feedback and feedback from newer faculty within the department.  It will be a portfolio of their work throughout the program, their reflections, and a comprehensive paper that pre-views their dissertation.  

These two benchmarks mark allow for screening of students who can or cannot complete the program. The Preliminary exam is where students are either permitted to continue registering for classes or asked to leave the program at the Preliminary Exam step if they cannot pass the exam after two attempts. The Comprehensive Exam determines if the student is ready to move into the dissertation stage.  If they are not ready to move forward, they must continue to work on their paper until it is acceptable.  After passing the Comprehensive Exam students become ABD.

Professional Development.  All courses include students making presentations in the classroom.  This skill is consistently an SLO in all coursework. Students are highly skilled at this activity and do well in preparing the PowerPoint, presenting the information, and creating discussion questions for their peers to respond to on a Discussion board.  Most of our students have been teachers, so presenting in a classroom is one of their strengths.  An emerging focus is on mentored writing; note that in the 18 Characteristics of Texas Public Doctoral Programs, since 2015 there have been 7 publications.  These include journal articles that are co-authored as well as single authored.  Most of these have been translational pieces, that emerged from mentored writing sessions where groups of students and faculty came together.  Frequently these experiences were intense short sessions where groups of people wrote together on a platform (like Google Drive) that allows for everyone to edit a manuscript at the same time.  Also note in these characteristics, that 21 presentations were or will be presented by the end of the spring 2017 semester.  Currently, a missing experience is in grant writing; this activity is under discussion and potential plans include offering a course to teach this skill.  

These types of professional development activities are contagious. 	When a small group of students takes advantage of the opportunity and shares their experiences, more students want to participate.  The department and administration has made the commitment to support students going to conferences.  The rule within the department is that we will find the funding if the student has an accepted presentation.  This policy has multiplied the number of submissions and the students focus on finding opportunities to participate in research activities.  These experiences will prepare the students to become successful faculty after graduation.

Enrollment Based on Demographic Changes in Texas.  Given that the program is a hybrid, Ed.D. students are recruited nationally.  The direct communication policy attracts many Deaf students who prefer to access information themselves rather than through an interpreter.  Deaf individuals within Texas are highly motivated to attend Lamar University’s DSDE Ed.D. because Texas is the only state that provides college education for Deaf students without tuition costs. 

	Teaching Assistants. Historically the department has not had doctoral level teaching assistants.  Currently, there are three who are working in Clark’s C’nC lab.  They were selected based on their ability to conduct research and this position does not include teaching courses. Mentoring is provided by the faculty member herself on a weekly basis. They are provided mentored writing experiences as well as support for their own research ideas through biweekly lab meetings.  They are evaluated based on their ability to complete the tasks assigned.  TAs are full time students typically taking nine credit hours. 

	Job Placement. See the information on job placement on page 12. 

	Dissertations.  All students must complete a dissertation to earn their Ed.D. See the 18 Characteristics of Texas Public Doctoral Programs for complete information.  Over the course of the existence of the program, the average was two dissertations per year.  Over the past three years, the average has been four dissertations per year.  There is a “bubble” at the current time as eight students are currently working on their dissertations.   Most students have not published their dissertations.  Andrews et al (2014), as noted on page 10, discuss potential reasons for this lack of publication.  In addition, as noted on page 6, many of the students were not well prepared when they began their dissertations.  Therefore, this process was difficult and they did not receive the mentoring needed to convert their dissertations into publications after completing their degrees.  Recently, two have been presented at conferences and these two have been mentored by their dissertation chair into converting them into manuscripts.  Both have been accepted for publication. This issue has resulted in many curriculum changes and the impact will be monitored after their implementation in the summer of 2017.  18 Characteristics of Texas Public Doctoral Programs.   See Appendix B. 
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H. Program Improvement Plan

	Strategic Goals for Ed.D.
	Sub-goals
	Timeframe
	Responsible Person

	Curriculum for the 21st Century

Revenue neutral
	Add Research Courses – 2 Qualitative and 2 Quantitative 
	Fall 2016
	Chair and Program Director

	
	Revise ASL/English Bilingual Sequence
	Fall 2016
	Chair

	
	Add Research Seminar
	Spring 2017
	Chair and Program Director

	Convert Ed.D. to Ph.D.

Requiring Additional Funding for RAs
	Draft Proposal 
	Fall 2015
	Faculty

	
	Discussion with Administration
	Ongoing
See Draft Proposal Attached to this proposal
	Chair

	Scholarly Activity

Revenue Neutral 
	FACULTY 
	Ongoing
	

	
	Writing Retreat
	Spring 2017
	Lead by Chair

	
	Boyer’s Model of Teaching Scholarship
	Spring 2017
	All Faculty

	
	Alaska Research Project
	2016-2017
	All Faculty

	
	Ed.D. Students
	Ongoing
	

	
	Mini May Mentored Writing
	Summer 2016
	Chair

	
	Translational Writing and Publication 
	January 2016 and ongoing
	Chair and Ed.D. Faculty

	
	Support for Conferences
Requiring Limited Additional Funding
	2016 and ongoing
	Chair and Administration

	Grant Writing

Revenue Neutral
	Training Grants
	Summer 2017
	Ed.D. Faculty

	
	Grant Writing Course for Students
	Fall 2017
	Ed.D. Faculty

	
	Grant Brown Bag for Faculty
	Spring 2017
	Chair

	Recruitment
	Faculty
	Ongoing
	

	 Funding Already committed 
	Instructor for Supervision
	Fall 2016
	Faculty Committee

	
	2 Tenure Track Positions
	2016-2017
	Faculty Committee

	
	Ed.D. Students
	Ongoing
	

	
	Announcements
Revenue Neutral
	Fall 2016 and January/February 2017
	Chair and Program Director




Action items for the Ed.D. Strategic Plan will be evaluated in several ways.  The Ed.D. Subcommittee of Core faculty will monitor ongoing progress.  Student evaluations and informal feedback will be collected and discussed by the Subcommittee.  Faculty and Ed.D. student scholarly activities will also be monitored to determine if additional actions are needed to obtain the following:  Ed.D. core faculty will publish two scholarly piece yearly while Ed.D. students will have at least one presentation or publication annually. 
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Appendix A: Appendices to Self-Study Report.  The following should be added to aid the reviewers in understanding the context of the PIR Report.
Department Level

Recent Reports

Date: Sept 10, 2014
To: Dean Schulz
From: Jean Andrews & DSDE faculty
Information for Advancement from Dept. of Deaf Studies/Deaf Education (DSDE)


1. DSDE Mission Statement

The Deaf Studies/Deaf Education Department (DSDE) is committed to excellence in the preparation of undergraduate and graduate students in the Bachelors, Masters, and Doctoral levels.  DSDE prepares teachers of American Sign Language (ASL), sign language interpreters, teacher of deaf children (k-12) and doctoral level leaders in Deaf Studies/Education who work at professors in universities, community colleges and as administrators in K-12 deaf education programs and other agencies supporting deaf people. The programs follow the ASL/English bilingual/bicultural philosophy to promote the linguistic, cultural, and psycho-social needs of deaf persons across the lifespan.


2. What are the strengths of your area?

The DSDE program supports the ASL/English bilingual/bicultural philosophy.  This philosophy supports two languages and two or more cultures for deaf individuals.

We offer weekend programs for the working professionals. 

We are increasing our offering of online courses. To date we have three courses online and two in the works.

We provide one-on-one mentoring for students seeking teaching licenses to work as ASL teachers, interpreters and K-12 teachers for deaf students.

DSDE program provides an environment for mentorship and leadership training especially for pre-professionals who are Deaf, hard of hearing or members of culturally and linguistically different groups (CLD).  About 97% of our graduate find jobs during their training or after graduation. Our graduates work in K-12 schools all over the U.S. Our doctoral graduates work in community colleges, universities and K-12 administrative positions in California, New Mexico, Maryland, Texas, Puerto Rico, Massachusetts, Utah, Mississippi, Dalian, China and Saudi Arabia. 

DSDE has a history of hiring Deaf faculty and assisting them in navigating through working at a predominantly hearing university, learning how to jointly problem solve and accomplish their teaching and research goals in a collegial, professional and productive manner.  Currently, DSDE has two deaf faculty members on tenure track and one deaf faculty working as an adjunct.  Two deaf faculty are from international backgrounds: Canadian-Deaf and Korean-Deaf.  Two hearing faculty members (Kenyan and African-American) are from linguistically and culturally diverse backgrounds (CLD) are also provided mentoring and leadership training.

DSDE has the only BA level program in ASL studies in the state of Texas. 

DSDE has a history of providing support to other countries in establish deaf education university programs. One of our graduate, Dr. Tareq Alrayes is the Dean of the College of Education in King Saud University in Saudi Arabia. He has trained four of his students at the master’s level, placed them in four different universities in Saudi Arabia and now he has sent them to Lamar to get their doctorates. Another of our graduates, Dr. Luz Adames is working at a university in Colombia, South America. Another graduate, Dr. Yolanda Rodriquez is a professor of deaf education at the University of Puerto Rico.

We also have students from China and Africa in our program. Our international presence is felt around the globe in training teachers and leaders of deaf students.

3. What are the issues that present challenges to meeting your mission?

One major issue is classroom and laboratory space. 

A second area is the need for more scholarships at BA, MS and particularly at the doctoral Ed.D. levels because of the length of the program. We had depended on scholarship support from OSEPs (Office of Special Education Programs) but these funds have been more difficult to obtain due to Federal government cut-backs and from competition from larger universities.

[bookmark: _GoBack]A third need is for additional faculty. Currently, we have adjuncts who cover 6 to 8 courses per semester. We are need for additional faculty in the undergraduate program to teach beginning ASL classes. We are in need of additional faculty in the doctoral program to provide more content-centered courses and faculty with diverse background and publishing in various research methodologies. We need faculty to assist graduates in publishing their dissertations. 

Additional faculty is needed at the undergraduate level for advising. Currently, we have 106 undergraduate students who need advising and many are transfers from community colleges. Navigating through transfer credits is very time consuming. Additional advising faculty support is needed.

A fifth need is for additional space for an ASL language lab and for a research lab.



4. What type of support would be needed to move your program/area to the next level?

1. additional faculty
2. scholarships for undergraduate and graduate students, particularly doctoral students
3. monies to expand our ASL language laboratory to include video recording equipment.
4. Funding to send undergraduate and graduate students to conferences.
5. Funding to develop a research lab for sign language interpreters and sign language teachers.
6. A proactive Advisory Board that would provide ongoing proactive advocacy and support for the DSDE in a positive manner.
7. DSDE would also like to have a deaf preschool on campus that would function as a laboratory for young deaf preschoolers.
8. Funding to support a summer camps with sign language, reading, speech and hearing training for area deaf children with cochlear implants and their families.
9. Funding to support after-school homework support for deaf students in the area schools.



5. If you had a magic lamp and could make one wish for your program, what would it be?

We have two wishes.

One wish is continued support from the LU administration.  LU has a rich history of supporting DSDE and showcasing its accomplishments in terms of publicizing our grants earned, publications, and published accomplishments of our faculty and graduates. We hope that the administration will continue these efforts in support and making DSDE more visible. Further, the LU administration has been generous and pro-active in expanding the Office for Students’ Disabilities particularly in the area of providing support services for deaf students with interpreting and CART.  The Center for Distance learning has assisted us in providing captioning for online classes and videos.  And even further, the Writing Center has employed a deaf teacher who has a MA in English and he has made an impact on provide accessible English instruction and editing for deaf students who may have difficulties in writing in their second language, English.  We would like to see this support from LU higher administration to continue in light of the upcoming retirements of Dr. Schultz and Dr. Doblin who have been major supporters of our DSDE project goals.

Our second wish.
Currently we are conducting a national search for a senior level, chairperson for DSDE. We need to locate a national known researcher and teacher-trainer who can bring DSDE to a new level of excellence in the areas of teaching, research and service. This person should have a track record of working within an ASL/English bilingual philosophy, with diverse professionals in an equitable fashion with leadership, teaching, research, grant writing and publication experiences and be able to support individual faculty and students to maximize their potential and bring DSDE to a new level of excellence and performance. This person must be well versed in undergraduate and graduate level teaching and research in deaf education, deaf studies or related area and have the maturity, vision and wisdom to problem-solve effectively and collegially with faculty and the administration to look out for the best interest of DSDE as a whole entity. 


6. Do you see any opportunities in the near future that we should take advantage of for the benefit of the program?

The use of TV media through interviews of deaf professors and deaf students for national exposure show the Texas as well as national community about all the work we do in our classrooms.  Teaching deaf students is different than teaching hearing students. The classroom must be set up differently with desks in a circle. The sign language interpreters are integrated into the class lectures. As all our DSDE faculty use sign language, this can be showcased to prospective donors. 



7. If a prospective student were deciding on attending a University to study in your discipline, why should that student select Lamar University?

We would tell the students that they would get one-on-one attention from faculty.  Faculty generally care about the students and assist them in getting jobs when they graduate because many job schools and agencies contact us throughout the school year. 

If the student is hearing or deaf, he or she would have Deaf professors and sit in classrooms alongside of deaf students. If the student was deaf they would have accessible services, live in a deaf-friend dormitory and have support of Deaf professors as well as hearing professors who are schooled in the ASL/English bilingual philosophy.

8. What areas in your department might be of interest to donors if we were to bring them by for a visit?

We suggest they visit classrooms in the BA, MS and Ed.D. levels to see how the professors interact with students and how students interact with each other. 

Donors might also want to visit our DSDE website and see the list of 41 dissertations completed by doctoral students and learn about how our graduates readily find employment in Texas and in the nation. Currently, three of our graduates are directors of deaf education programs in Texas (Lewis Lummer at Baylor; Chad Smith at Texas Woman’s University and Scott Whitney at Stephen F. Austin). Our doctoral students also have leadership positions (i.e. Emily Anderson is Chair of the Interpreting Program at Austin Community College and Ovi Valaquez is assistant professor of ASL studies at Sam Houston State University).

Donors may want to visit the ASL Learning Community and also meetings of the Signing Cardinals to see the student organizations and how they support students in this major. They may also want to visit several places in the Beaumont community such as the Logon Café and Seratinos’, cafes where deaf and hearing students meet off campus to socialize and network.  


Department of Deaf Studies and Deaf Education
2013 Annual Report

Jean F. Andrews, Ph.D., Professor & Interim Chairperson

Departmental profile

Tenured faculty:		4
Tenure-track faculty:		4
Non-tenured 
Part-time positions:		2

Degrees offered:	B.A. ASL/Studies
			M.S. Deaf Studies/Deaf Education
			Ed.D. Deaf Studies/Deaf Education

Productivity
The table below provides a comparison of Fall 2012 and Fall 2013 headcount data.

					2012		2013		% increase

Total number of majors:		241		  269		+9
Number of undergraduate majors	188		  213		+9
Number of DSDE master’s students	  28		    31		+9
Number of Ed.D. doctoral students	  25		    25		 0


Semester credit hours generated: approximately 4,842.			  	


2013
Total B.A. majors:  213
B.A. International Students: 0 
In-state: 162
Out-of-state: 3
Advising Center students: 48

M.S.
Total M.S. majors: 31
International: 3
In-state: 25
Out-of-state: 23

Ed.D.
Total Ed.D.: 25
International: 6
In-state: 13
Out-of-state: 6


2013 degrees awarded:
	B.A.  23	
	M.S.   7
	Ed.D.	4


For the M.S. deaf studies deaf education teacher training, we measure success in program completion pass rate on TeXes (PPR and DHH) exam and the TASC (Test of Sign Communication) and percentage of graduates who find employment.  In Texas, deaf teachers are exempted from the TeXes.  Six of the graduates are deaf and all passed the TASC (sign test). The 1 hearing graduate passed both the TeXes and the TASC.
Five graduates are employed as teachers and two are employed as teacher-aides. 

For Ed.D. doctoral degree, we measure success in completing the 66 credit hour program, completing the dissertation and employment. Four dissertations were completed.  Three are employed at universities, and one is looking for a job (75% employment rate).

Recruitment
The following activities have been initiated or completed.


· Submitted an OSEPS (Office of Special Education Programs) grant to the Dept of Education to fund our doctoral students (1.3 million dollar). We should hear summer 2014 if we are funded.
· Submitted a OSEPs grant to fund our Masters of Science (MS) in Deaf Studies Deaf Education to fund our preservice teachers in training (1.3 million dollars).  Awards will be announced in July 2014.  
· DSDE faculty attended national deaf education conferences and had a table with recruitment materials 
· Began work on the new website to showcase our three programs and to provide prospective students with an overview of our programs and faculty contact information and FAQ (in process). This includes having sign language videos embedded in the website to make the information accessible in ASL and in English.

Facility issues

The building cannot accommodate classes for two growing departments. Our larger classes have had to be scheduled across campus.  In addition, faculty space for offices is limited. Faculty from both departments continue to teach across campus because the demand for classrooms exceeds those available in our building.  It is difficult to find available classrooms that could accommodate classes with 50+ enrollments such as our Introduction to Deaf Education class.

Departmental activities

Rebecca Farley is president of the Signing Cardinals, which has 30 members.

Number of Faculty Presentations, Journal Publications and Books:

International conference presentations (1)
National presentations (15)
Local presentations (2)

Journal articles published (5)
Journal articles in press (3)

Grants submitted (not funded) (2)
Books published (1)
Book proposals submitted (2)


Departmental goals for 2014
1. Utilize national graduate admissions portal for 2015 graduate admission process (University strategic direction 1) Strategy: Invite presenters to campus to educate faculty and staff on the portal
2. Fill two faculty positions for DSDE. Advertise and promote at conferences
3. Conduct national search to replace interim chairperson who is retiring in May 2015.
4. Continue to seek extramural funding for students (University strategic direction 1, 3, 7) Strategy: Apply for THECB grant to increase underrepresented minorities in the allied health professions and education.
5. Increase distance education initiatives in BA, MS and Ed.d. programs (University strategic direction 1) Strategy: Provide some courses online in Deaf Studies, Interpreting and Deaf Education and in the Doctoral program.
6. Increase community relationships (University strategic direction 6) Strategy: Develop Program Advisory Board (in process).
7. Complete and continually update DSDE website.

HEAF funds
HEAF funds were used in 2013 to purchase software for the ASL lab ($5,460.) And furniture for ASL lab, $906.12)


Pressing issues
1. Filling two vacancies in DSDE is our most pressing issue.  We have two ongoing searches.
2. Conducting a national search to replace the interim chair (retiring in May 2015).
3. Training existing faculty with expertise to teach courses in doctoral program as direct doctoral dissertations as needed.
4. Hiring adjuncts for ASL classes (on going).
5. Classroom space.

Curriculum
· Course and Section Counts by semester and year-----See Table on Page 11
· Graduate Assessment Plan -- See Appendix D for the Weave Reports
· Graduate assessment reports for the most recent three-year cycles that identify
improvements in the program that are directly tied to the assessment results – See Appendix B for the Weave Reports
· Graduate Application Data (#applied/accepted/refused/etc.)  data for 2016-2017
	# Applied
	# Accepted
	# Refused

	12
	7
	3



· Graduate Degrees Received See Table 5 on page 25
· Representative Programs of Study—See Program of Study on pages 7 and 8
· Detailed information of all current graduate students as shown in data from the
18 Characteristics list. 
	Student Diversity 2014-2016
	61% Deaf
52% Woman
.04% Black
30% Middle Eastern
(numbers do not add to 100%)



· Sample of a typical graduate course of study for a student in each Graduate program –See link to all syllabi on page 8
· List of any awards or prizes won by your graduate students during the last seven years NA

Assessment and Improvement
· Annual Institutional Effectiveness Reports for each program in the reporting period. —See Weave Reports Attached
· Where appropriate, attach any documentation of the qualitative success and/or state/national/international recognition of the research programs. NA

Faculty
· Organizational chart of the Department 
	Department Chair -- Clark

	Undergraduate Program Director—Smith
	Master’s Program Director--Gentry
	Doctoral Program Director—Musyoka and Chair

	Chiasson
	Marchut
	Mann
	Maddux
	Smith
	Lee
	Musyoka
	Gentry
	Lee
	Musyoka
	Clark



· Faculty CVs (including at least previous seven years’ work; public CV format) -- See link to all faculty CVs on page 8
· Postdoctoral position CVs NA
· Staff members listed: name, education where applicable (e.g., technical/research staff),
other special qualifications, years of service, and a brief job description.
Ethel Bulgerhrini, Administrative Certificate from the National Technical Institute of the Deaf, 1 year of service.
Manage the front office of the department.  Oversee student workers.  Manage reports with the chair for the department.
· List or summary of faculty service to professional associations in the discipline related to the discipline, including offices held, committee assignments performed, and noteworthy services rendered or award received. Dr. Chong Min Lee, Treasurer to CAID




Appendix B 
18 Characteristics of Doctoral Programs

	18 Characteristics of Texas Public Doctoral Programs

	1
	Number of Degrees Per Year
	N=50 (1997-2016)
Average per year = 2
Last three years yearly average (2014-2016) = 4

	2
	Graduation Rates
	100%

	3
	Average Time to Degree
	4 years

	4
	Graduate Employment Profile
	1997-2016
Higher Ed: 61%
Admin/K-12: 24%
Deaf Agency: 11%
Decreased: 4%

	5
	Admission Criterion
	GRE
ASLPI
3 Letters of Support
Interview with DSDE Faculty
Master’s Degree in Deaf Education or Related Field
Curriculum Vita or Resume
Letter of Research Interests

	6
	Percentage of Full-Time Students 
	43%

	7
	Average Financial Support
	$1,000 Graduate School Scholarship, which provides in-state tuition rates
30% Foreign Students who self-pay

	8
	Percentage Full-time Student with Institutional Financial Support 
	13% (3/23)

	9
	Number of Core Faculty
	3

	10
	Student-Core Faculty Ratio
	Teaching: 3:8
Dissertation: 5:5

	11
	Core Faculty Publications
	2014-2016 = 11
Average = 3.6

	12
	Core Faculty External Grants
	1 for Master’s Program
0% for Ed.D.

	13
	Faculty Teaching Load
	15 course credit hours/per year/per faculty
6 Dissertation credits/per year/per total faculty

	14
	Core Faculty Diversity
	2 White Woman
2 Black Women
I Deaf Asian Woman 

	15
	Student Diversity 2014-2016
	61% Deaf
52% Woman
.04% Black
30% Middle Eastern
(numbers do not add to 100%)

	16
	Date of Last External Review
	SACS – Spring 2008
Office of Graduate Studies: LU

	17
	External Program Accreditation
	N/A (no SPA established)

	18
	Student Publication/Presentations
	Presentations 2016 = 7 (mean=.30)
Presentations Currently Accepted for 2017 = 14 (mean=.61)
Publications 2015 – 2016 = 7 (mean-.30)







Appendix C


Appendix C: Check List for Master’s and Doctoral PIR Data

	Additional Data beyond 18 Characteristics for Doctoral Programs
	Page #

	Student retention rates
	9 & 25

	Student enrollment
	9 & 25

	Graduate licensure rates
	NA

	Alignment of program with stated program/institutional goals and purposes
	4 & 5

	Program curriculum and duration relative to peer programs
	7 & 8

	Facilities and equipment
	3

	Finance and resources
	14 & 15

	Program administration
	3 & 4

	Faculty qualifications
	8
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